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onment

resources and

sel e will be called
CONNE to our campus and holistically
address their needs d socially.

* Qur goal is to use the framework of transition theory, the methodology of the ecological
approach, and the principles of universal design to design an initiative that can be expanded to
(O transform our university into an institution where all programs, structures, and policies are aligned so
/]every student feels a sense belonging and connection. /
@)







A N An estimated 1in 68 (14.6 per
1,000) school-aged children

Identified Prevalence of Autism Spectrum Disorder

O have been identified with . : ADDM Network 2000 — 2012 _ :
autism spectrum disorder Surveillance Year Birth Year Nu-mber of AD.DM Prevalenf:e per1,000 Thisis fabout 1inX
Sites Reporting Children children...
(ASD). (CDC, 2016) (Range)
6.7 1in 150
“between 1in 130 and 1 in {4.5-9.9)
53 college students likely 6.6 1in 150
W [ meet criteria for HFASD” 1P
(White et. al, 2011) 8.0 1in125
@) (4.6-9.8)
9.0 1in110
A “growing numbers of (4.2-121)
people with disabilities 11.3 1in88
e enrolling at institutions of (a8-21.2)
higher education, now 14.7 1in68
estimated to be 11% of (5:2=212) :
all undergraduates (8;:‘:‘_6’ 1in68
(Burgstahler, 2015)

This student population is increasing and many of these students are intellectually
/ capable of participating in college and want to go to post secondary education. ~



What happened to young adults with autism
between high school and their early 20s?

schedules,

seek

drop
culty with

Living Arrangements ®
pendently
Li de nt) ‘
e d lack of external
19% yand guidance.

004; Jobe & White, 2007)

Access to Services ) . .
who are unemployed and not i R e ST consistently growing population and,
school, did not receive services, compared to adults with other
which could have helped them 740/0 disabilities, are among the costliest
become employed. to serve
(Shattuck & Roux, 2015) Mational Ausism Indicators Report: Transition into Young Adulthood. A J, Dress! Autism (Cimera & Cowan, 2009)

Inatitute's Lfe Cowrse Outcomas Resoarch Program, 2015 drexs lufsutsmindcatons

28% of young adults wi i . Adults with autism represent a

As the population of individuals who are diagnosed with autism continues to rise, we can

expect the population of individuals wanting to pursue postsecondary education to rise as well.



Il educational
d ns, services, facilities,
reasonable d activities. The legal
- ) equirement is that the student
(Longtin, 201 4) will not be excluded from
participation in any aspect of

college life. *
(Longtin, 2014)
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/ICeS, dn
office of
1ces
on the autism

ify on the autism spectrum,
family s

* The committee will provide assistance and advice in the development of the
/ CONNECT initiative
O
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ethical

nd legal ramifications of non-

ural understanding,
bus climate, failure to
1ts, damaging institutional
compliance

0O
Diminished sense of independence, reduced

engagement and goal setting, undeveloped
interpersonal relationships, expression, and self
advocacy




bare students to

University of Alaba

« UA-ACTS- Supports students in academics, social & daily living skills,
/ emotional/psychological well-being, meet with therapist/mentor three times per week



http://csd.uconn.edu/reaching-peers-program/
http://csd.uconn.edu/reaching-peers-program/
http://csd.uconn.edu/reaching-peers-program/
http://taishoffcenter.syr.edu/projectsearch/
https://autism-clinic.ua.edu/uaacts/
https://autism-clinic.ua.edu/uaacts/
https://autism-clinic.ua.edu/uaacts/




environments .
characteristics of the age
experiencing the transition

strategies

pecialized services

advocacy

a clearinghouse

referrals

program planning
networking and mentoring
counseling

i
,2010, p.215)




Transitional th h titutional level to
understand how the university as a whole will adapt fo meet the needs
of an ever increasingly diverse student body

(.




ind produce

fics influence how a
glelc and environment and how
will respond to the individual
text: the student develops through processes
that occur in context and over time. there are four
components to context; Microsystem, Mesosystem,
Exosystem, and Macrosystem:
Time: occurs at different levels and interacts with

process, person, and context to affect development”
(Evans et. al, 2010, p. 165)

The university is, and is a part of, complex social

ecosystems. The goal of the ecosystem is survival which
is accomplished through adaptation. 4,
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conditions or

Tolerance for error: The des n

adverse consequences of accidental or

Low physical effort: The design can be used efficiently,
comfortably, and with a minimum of fatigue

Size and space for approach and use: Appropriate size and
space is provided for approach, reach, manipulation, and use
regardless of the user's body size, posture, or mobility”
(Aslaksen, et. al, 1997)

[o - Tailor and deliver ongoing training and

Jpport to stakeholders. Share institutional goals with respect
to diversity and inclusion and practices for ensuring
welcoming, accessible, and inclusive experiences for everyone
Evaluate: Include universal design measures in periodic
evaluations of the application, evaluate the application with a
diverse group of users, and make modifications based on
feedback. Provide ways to collect input from users (e.g.,
through online and printed instruments and communications
with staff)” (Aslaksen, et. al, 1997)
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design will
nts, faculty, staff,

“The application of nvironments makes them welcoming
and accessible to and usable by stude with a broad range of characteristics, including
disabilities.” (Burgstahler, S., & Russo-Gleicher, R. J., 2015, p. 201)




oroach.
n attending our

I A L pa—

*\What are their experiences at various levels of our community?

*Personal (their day to day living)
@ ®Social
/ ®*Academic
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A
that

s, and
tudents on the

ategory to holistically
add orovide them with the
opportunl es and s to fully engage with the campus community

® Faculty, staff, and students will receive training for teaching, advising,
/ and mentoring students with autism
O




Online campus and cc

guide and daily living ’ru’rorlo

Hard copy resource guides located WIThI
a one-stop shop at disability services
Mentorship of students on the autism
spectrum from upper class students on
the spectrum and allies

opportunities for
d by trained peers
training for group work to

demic advising staff on the
fic needs of students with autism
and how to best serve this population
* Implement weekly study tablesin the
library for students to come and complete
academic work while building community
* Increase structural support of faculty and
incentives to adopt these teaching
practices




ly social and
(small | _ ommuni’ry events for
« Self advocacy training 4 students to participate
(time cost) program (program in
administration costs)

Semesterly workshops
for faculty and staff




population with applications

towards a rapidly diversifying
general population




W,

|
\

n efforts to

on ONNECT Initiative into
the CON efforts across campus and
into the community.

i



unity members are
this event to raise awareness

r g students with autism to attend
s led by professionals across campus and various functional

4. Strategy: Creat ONNECT Initiative and connect with campus resources specific to ’rhe&'r)
needs -

2. Obijective: Increase academic support

1 Strategy: Provide peer tutoring
2. Strategy: Train academic advising staff on the specific needs of students with autism
3. Strategy: Help each student create a personalized college transition toolkit with academic resources
o 3. Goal Three: Expand the CONNECT Initiative to achieve institutional goals of increasing inclusion and retention of all students
1. Obijective: Discover and eliminate barriers to personal, social, and academic success for all students
/ 1. Strategy: Have committees of stakeholders analyze transitional needs for groups of interest

2. Strategy: Have committees of stakeholders conduct Campus Ecology Surveys for groups of interest
3. Strategy: Have committees of stakeholders apply principles of Universal Design to organize campus resources to meet those needs
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